Caught in the Middie:
The Task of Educational Reform
for Young Adolescenis in
California Schools

Middle Grade
Task Force Report
California State Department of Education

Draft

Not for Attributlon or Quotation
without Express Permission of the

California State Department of Education.

Revised — Cctober, 1986 k




Middle Grade Task Force Report

This report emphasizes the uniqueness of middle grade education. It makes the
case for the urgency of major educational reform for students in grades 6
through 8. The concept of academic integrity is heavily emphasized as is the
need for attention to the personal and social development of early adolescents.
The tension between these two issues is squarely faced. They are shown to be
directly related and complementary to each other in constrast to being the basis
for bitter and divisive professional arguments.

Middle grade students need to experience the meaning of high standards of
academic excellence in a school setting which recognizes the vital meaning of
personal connectedness. This concept conveys a special sense of beionging, of
being accepted by teachers and peers. The personal connection is critical for
students of all ages. It is of special urgency in early adolescence. It is in the
middle grades that lifelong values begin to be shaped including those that relate
to academic purpose and personal commitment to educational goals.

The urgency of middle grade reform is accentuated by the gravity of dropout
statistics.  Unless dramatic changes occur which capture the intellects and
emotions of young adolescents, the massive dropout count will continue to
mount. At present, the middle grades represent the last substantive educational
experience for hundreds of thousands of students. Nationwide data indicate
that 700,000 students drop out of school annually. The numbers rapidly
accelerate following the end of the middle grade years. If students fail to
achieve the integration of their personalities and the motivation required to make
a commitment to academic values by the end of the middle grades, many will
never do so.

For all middle grade students there is the urgency of insuring an intellectually
stimulating school environment. This concept is repeatedly emphasized
throughout this report. Special stress is given to the unfolding intellectual
power of th: minds of young adolesce.its and the critical need for new
instructional strategies and organizational models which have the capacity to

translate the ideal of academic integrity into the real world of students.

The report represents a year-long effort of thirty-five Middle Grade Task Force
members aided by nine Regional Panels comprised of nearly one hundred
additional persons. This draft is prepared for the critique of Region~! Panel
members and a select list of other reviewers throvghout California and the
nation. The final Task Force report will be issued in January, 1987.
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Middle Grade Task Force Report

Every underrepresented minority middle grade student
should receive encouragement and incentives to pursue
upwardly mobile academic and occupational goals.

The American sense of justice,
contemporary law, and social
norms protect the rights of diverse
racial groups, both genders, the
handicapped, and the socio-
economically disadvantaged. These
varied expressions of legal and
moral commitment profoundly im-
pact the socializaton process and
the psychological character of
teacher-student interaction in the
middle grades. They support cul-
tural diversity among students and

encourage knowledge and appreci-

ation of differences in cultures and
value systems. They also enhance
the participation of all individuals in
a unified society.

One of the most critical issues
posed by a culturally diverse
population is the manner in which
we pay attention to each student.
Educational practices that differen-
tiate the core curricuium on the bas-
is of ethnic, linguistic, or any other
educationally superficial criteria are
fundamentally wrong. Any practice
which keeps Blacks, Hispanics,
and other minorities outside the
strong academic mainstream of the
middle grades must be stopped.

Such actions thwart the academic °

growth of minority students and se-
verly limit their access to higher-
level secondary curricula and to
post sccondary cducation.

All students must be challenged
to achieve cultural, scientific, and
mathematical literacy through core

- curriculum studies. This is the key

that has the potential to unlock
unlimited futures for students irre-
spective of ethnic and linguistic dif-
ferences, handicapping conditions,
gender, or socio-economic factors.

We are alarmed about our
prospects for achieving this goal.
The recent report of the California
Commission on the Teaching Pro-
fession "Who Will Teach Our Chil-
dren” (The "Commons Rcport™)
indicates that Hispanics represent
about one-fourth of the state's K-12
population but only about one-tenth
of the students in The California
State University (CSU) system.
Only 4.9 percent of Hispanic high
school graduates, and 3.6 percent--
of Black high school graduates are
academically eligible for the
University of California. For The
Califomia State Umvcrsuy, the
comparable figures are 15.3 percent
and 10.1 percent.!

Middle grade students should
learn together in a school en-
vironment which honors ethnic,
linguistic, and cultural diversity.
This involves several major con-
ditions which must exist if the goal
is to be realized:

e A strong academic -program
must be provided for minority
students; any educational prac-
tice that prevents the exposure
of minority students to a strong
academic mainstream leading to
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1 Califomia Commi;sion on the
Teaching Profession Who Will
Teach Our Children (1985)



Student Diversity and Underrepresented Minorities

2 The California State University
(CSVU) Hispanics and Higher
Education: Final Report of the
Commission on Hispanic
Underrepresentation (1985)

3 CASDE Secondary School
Program Quality Criteria (1985)
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college and the professions
must be abandoned;

s The heritage and cultural con-
wibutions of all ethnic groups
must be reflected in the core
curriculum;

» Textbooks and related instruc-
tional materials must portray
positive images and high ex-
pectations for boys and girls in
a multi-cultural society which
respects and values individual
and group diversity;

 Linguistic differences must be
honored; the goal of English
literacy must be paralleled by
efforts to encourage continued
fluency in the primary language
of non-native speakers of
English.

We must go far beyond these
considerations, however, if our
culturally diverse student popu-
lation is to become more evenly
represented in college and uni-
versity enrollments.

It is in the middle grades that
new and heroic efforts must be
made to shape the hopes, as-
pirations, and educational goals of
underrepresented minorities. As an
example, recent findings suggest
that an outreach by college and
university personnel to Hispanic
students in grades six through nine
is absolutely essential for sub-
stantial changes to occur in the
college-going rate of this group.
Significant numbers of . Hispanic
students do not take appropriate
courses during these critical years
in order to be able to undertake

college preparatory studies in high
school.2

The Secondary School Program
Quality Criteria published in 1985
by the California State Department
of Education are helpful at this
point. These criteria are highly pert-
inent for middle grade students as
they prepare for their high school
academic experiences.

Parents, teaciers. and counsclors
help students set a path that aims
toward their highest, most realistic
goals. Students are able to-discuss
their program of studies, life gouls, and
careerambitionswiththeirteachersand
counselors. A schoolwide system of
guidance facilitates such interaction
and emphasizes the collaborative
nature of the processes of course
selection. Parents are actively en-
couraged to participate inthe processes
of course sclection as part of the
established procedures. The timeliness
of taking certain critical courses is
emphasized “in the counseling of
students and is known o the parenis.
Teachers, counselors, and students
regularly evaluate each student’s pathto
ensare- that it is both comprehensive
and balanced. Information gainedfrom
these evaluations is used to make
needed changes in course offerings and
scheduling. ~ Students’ placement is
based on standard criteria and not just
on personal judgments.

Students and parents are given
timely, accurate, and clear assessments
and advice concerning the students’
learning progress. These evaluations
are given to improve performance and
encourage each student to attain his or
her highest potential.

Students are encouraged to develop
a four-year perspective and to clarify
their goals accordingly. They under-
stand and experience how what they are
learning is interrelated.” They feel that
what they are learning is important 10
their lives now and in the future3

In order for these criteria to be
realized, it is urgent that English be
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mobile academiC and occupationa\
ursuits.

The educational challenge poscd
by differences in cultures and value
systems is summarized in the recent
Camegie Report, npa  Nation
Prepared: Teachers for the 2Ist

Century™:

Yet another factor has widespread \
educazional implicanons: growing
relegated 10 & parren curriculum of aumbers of dzsadvantaged students — \.

remedia ckills which does not rom Jow-income ilies, nor-E glish |
speaking backgrounds. single- |
prepare them for high school gourse »arent ho holds All youngsiers
work in literature science, historys ed teachers a much more
and M athematic ophisticat¢ ompl under

of these children 1S greates These
critical junctur® s must children, ma f them ¢ product of
found 10 interest, excite, challenge generatio f poveryy: little 1B

: . matches the affluent YO ers’ push 4 Camesic Corporation A Nation
need 10 focus thelr attenuon on | for academic Success and the pelief that Prepared: Teaching for the 21t

D\sadvantaged_‘ students May Soon ge Majority in

Undcrrcprescmed minority St~ public sehaols
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Student Diversity and Underrepresented Minorities

The California State University,
the University of California, and
private universities and colleges
should make long range financial
aid commitments to underrepre-
sented minorities contingent upon
solidacademicachicvem_cntthrough-
out high school. These commit-
ments should be provided as early
as the middle grades and should be
integral to the mentoring process
discussed earlier.

The need for public school
teachers drawn from the ranks of

5 Camegie Corporaticn A Nation
Prepared: Teaching for the 21st
Century (1986)

6 Education USA (May 5, 1986)

HISTORY'S SHADOW

The fact of racial differences in America has placed a greater strain
onthe myth of the melting pot than any other of the factors that
-+ —occasionally divide our people. And the same fact has created a
dilemma forthe concept of pluralism which to be workable at all
must assume that groups seeking to preserve their identity will
have equal opportunity, not only for group status, but also for the
ividual standing of group members inthe larger society,. - -

Junng most of our history, we have denied equality and status -~ -

both o racially identifiable groups and to individuals fromthese =

roups. ltwas the "Brown" decision that pulled us upshortby

Asserting that race was unacceptable as a basis for decisions by

overmment about Americans, B

his past history casts its shadow overall of us every day of our:

ves. We cannot escape it. It tests our moral fiber, our idealism,
our.commitment to what we say we believe. Whenwe hold

P a mirror and look at ourselves honestly, that shadow

ominates our reflection, .

owhere s the strain and stress of living in this shadow more _
vident than in those institutions which serve the coming
eneration and to which we commit alarge proportioncfour -
pes for the future, the schools. We cepend fundamentally on:
schools, both to pass on to our children the civilization we . -
ave inherited, as well as to create in them the wit and will to
‘continually reshape that civilization closer to ourideals than we
have been able to do ourselves. a

.Harold Howe i
- Ford Foundation

underrepresented minorities is es-
pecially acute. Again, the Camegie
Report pinpoints the urgency of this
need:

Leaving aside for the moment the
need to improve school performance
greatly, the demographic realities Just
described alone pose an impressive

{ problem for educational policymatkers.

Taken twgether, a steep increase in
demand for tcachers, a particularly
acute need for minority teachers, and a
declining . supply of well-educated
applicants  constitute q challepge
without precedent — an environment
very different from the one in which the
advances of the last three years have
been made 5

The situation described by the
Carnegie Report reflects particularly
acute needs in California.  Qur
public schools will soon be 43%
minority; by the year 2000 that
figure will be more than 50%.6

We believe that our schools
must be staffed by teachers who
reflect the diversity of the state's
racial and cultural heritage. This
méans that we must do a dra-
matically better job of insuring that
underrepresented minority students
in the middle grades are prepared
academically- for high school and
subsequent entry into institutions of
higher learning. We must provide a
vastly increased pool of candidates
available to consider teaching as a
career as well as other professions
which require higher education as a
prerequisite for entry, )

The ideatification of potential
minority teachers should occur as
early as the middle grades and
should be accompanied by intensive
mentoring primarily provided by
members  of  the  teaching
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Middle Grade Task Force Report

profession. Mentors should be re-
cruited from the public schools and
from the ranks of college and uni-
versity professors.

The State Legislature should pro-
vide scholarship funds for minority
individuals who choose to enter the
teaching profession and who main-
tain their academic standing to the
point of certification.

It is a hollow charade to laud

student diversity as a reflection of
the richness of our cultural heritage,
when multitudes of underrepre-
sented minority students fall far
short of realizing their intellectual
and occupational potential. It is
imperative to reverse this condition
and we call upon varied sources of

_individual and institutional support

to assist in the task.

TASK FORCE RECOMMENDATIONS

(1) Local school boards and superintendents
should review and redefine middle grade
policies and administrative directives in or-
der to deliberately and affirmatively expose
minority students to a strong academic main-
stream leading to higher education and the
professions. Districts are encouraged to:

a. Establish successively higher annual

targets leading to substantive increases
in the percentages of minority middle
grade students who are prepared for and

actually enroll in high school courses -

which meet college/university admissions
requirements;

Establish a program at each middle grade
schonl with an underrepresented minority
enroiiment which provides students with
extra help in mastering skills and subject
matter content needed to perform well in
a college preparatory curriculum. This
help should include:

. study skills techniques (including
small group and "study-buddy”
approaches to learning)

Continued Next Page
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Student Diversity and Underrepresented Minorities
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RECOMMENDATIONS continued

« communicaticn skills (particularly
those which emphasize written
expression)

» test-taking skills

« academic counseling

+ problem-solving strategies in
mathematics

e LR

c. Utilize instructional materials which
portray positive images and high expec-
tations for students in a multi-cultural -
society which honors individual and
group diversity;

o
\E:
g
h

d. Encourage students with limited
literacy, irrespective of whether or not
English is their native language, to
enroll in standard core curriculum
courses which emphasize the
development of higher order intellectual
skills;

e. Establish volunteer mentoring and
tutorial programs for students in order
to provide affirmaticn, counsel, and
encouragement, and to otherwise seek
to help underrepresented minorities
reach their highest academic potential;
local districts should provide financial
support for mentor and tutor recruit-
ment, training, and coordination.
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@ The State Department of Education,
research institutions, and local districts
with research and evaluation units should
seek to develop new measures of
academic potential to identify students
whose intellectual promise is obscured by

i
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RECOMN\ENDAT\ONS Continued

linguistic barriers of other factors which
cause them to do poorly on standardized
tests.

(3) Businesses, industries, and the profes-
sions, as well as colleges and universities
— public and private - should assist school

districts in developing mentoring programs
designed 10 insure a more even
participation by underrepresented

; minorities In upwardly mobile academic

A and occupational pursults.

[4) The California State University, the
University of California, and private
colleges and universities should recruit

and mentor (and ultimately fund through
varied financial assistance programs)
underrepresented minority students in the

o middle grades. '

(5) The California State Legislature should
authorize and fund a teacher recruitment
program directed to underrepresented

minorities. Identification of students with

o otential interest In becoming teachers

should begin as early as the middie

grades. Higher education scholarships
should be provided for underrepresented
minority students who successfully
complete professional teacher preparation

programs. .

-
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Middle grade teachers and principals should be
prepared to teach/administer grades 6-8; specialized
preparation should address the content areas of the
core curriculum, instructional strategies which
emphasize active learning, and the developmental

characteristics of young adolescents.

The professional preparation of
middle grade teachers must include
specialized knowledge of the core
curriculum, the acquisition of a
broad repertoire of instructional
strategies which relate directly to
active learning and a comprehensive
knowledge of the developmental
characteristics of young ado-
lescents.

Teaching young adolescents re-
quires substantially more than a
sterile, theoretical grasp of the
knowledge and skills inherent in the
specialized preparation which we
propose. It is urgent that middle
grade students experience exem-
plary teaching. The American Asso-
ciation of School Administrators
(AASA), in its recent publication,
Profiling Excellence in America’s
Schools,! provides a comprehen-
sive analysis of the qualities which
most frequently accompany exem-
plary teaching (see box). In
essense, exemplary teachers are
highly motivated, skilled in inter-
personal relationships, know their
subject matter, and have a broad
repertoire of effective instructional
strategies which deeply involves
them with every student, irre-
spective of individual differences.

The research just cited used the
best seller, In Search of Excellence,
as the basis for studying 154
schools previously identified by the
U.S. Department of Education as

"The best in America".  The
authors, in commenting about the
findings of their research, empha-
size an underlying theme which is
pervasivewhereverexemplaryteach-
ing is present. They characterize
this factor as "human skills" which
include the involvement of teachers
in effective management practices
and leadership roles.

1 AASA Profiling Excellence in
American Schools (1986)

The Qualities of Exemplary Teachers

Motlvatlon: The teachers have a strong commitrnent to '
their work and to their students. “These teachers notonly -
demand achievement, but they provide opportunities for it...
They select appropriate materials, teach the material thoroughly,'
monitor frequently, provide much feedback to each student '
reteach if necessary, and are espécially careful to ensure *
student success on new material or individual work.” They
express expectations verbally and clearly.

. Theteachers are committed to students outside of clas:

“Not only do they get involved in student activities, but they
“sacrifice their personal time in orderto be accessmle to thetr
students who need more guided instruction.” : :
- Theteachers establish personal goals and determme a
course of action for attaining them They hold role models tobe
very important to them.

‘The teachers have what the researchers call an mtegrate 1
perception”of students - they view them as “whole individuals -
operattng in a broader context beyond the classroom.”

: Also, the teachers stay professionally enthusiastic thro

“reward orientation". They are rewarded when students exhibit
understar.ding and achieve their goals. "It appears”, say the"
researches, "that great teaching is inspired by the simple, ye
beautiful act of one human betng touchlng anotherthrough th
learning process.” . g

Interpersonal Skllls The teachers' routlnes are carefu
patternedto prevent disruptions; they have a variety of
"preventive maintenance” behaviors. The researchers noticed
"wnhttness or constant awareness of what was going on in the

Continued Next Page :
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oom and overlappmgness the ability to do more than

e thing at a time. When disruptions do-occur, these teachers

proach the problem objectively and methodically”. -

e teachers are “active listeners”. The most common tech- _

e paraphrasmg, restatmg student responses with phrases: =~

like "Are you saying that ...?" The teachers also "listen” on

paper sensitive to nuances in student writing. Andthey are

sensitive to the mood of a class orindividual.

o ' “Teachers build rapport with students by showing them
respect, treating them fairly and trusting them. They show

empathy by being able to “perceive the thoughts and emotions

of their young, teenage students ... They are warm and caring

and set high expectations “by laymg well-planned paths to _

success fortheir students”. ‘

L Cognltlve Skllls: The teachers have md:wdual:zedper-
C .ceptlons of their stuaents. They try to find out aboutthem as

.- individuals, "diagnose their needs and leaming styles, and then
incorporate that knowledge into planned instructional activities.”
The effective teaching strategies used by the teachers o :
include skillful and enthusiastic teaching; well-organized
courses; student-centered style; careful monitoring and eval-
ting; a structured yet flexible, approach; and active involve-
ment ot students ‘The teachers are deeply involved with their

btnatlon of techn.ques and torthem "no two days are alike".
Havmg knowledge of a subject area and teaching SR
hniques is basic, but the exemplary teachers, “continually
engage in professional development, thus presenting and
considering themselves as lifelong leamers who value the
" learning process itself.” They discuss their "perpetual renewal of
- knowledge" with enthus:asm

ddmon 'the teachers “take ttme toreflectonthe change :
: ndavoxd change tor the sake of change.”.

ean Association of School Administrators (AASA),
PI‘Ofl/ln g Excellance in Amenca s Schools (1 986)

2 Roucche, 1., and Baker, G
Proceedings of the Annual
Convention of the American
Association of School
Administrators (AASA); San
Francisco, CA (February, 1986)

The human skills thar make good
teachers are often overlooked in the
rush to reform America’s public
schools.... There is not enough prep-
aration of teachers... in management
skills and Icuders}up skills...  These

are the qualities that almost all of the
reform efforts are ignoring....  If you
can start with good human sLtll s you're
light years down the road...

These skills are particularly
important in the middle grades.
Young adolescents need teachers
who are well organized and who
know how to manage an active
learning environment with its
multiple instructional demands.
Students want teachers who give
leadership and who enjoy their
function as role models, advisors,
and mentors. They want and need
warm, caring relationships  with
their teachers. These bonds of
understanding and friendship have
special significance during the
critical, formative middle grade
years.

The predominant emphasis in
current teacher and administrator
professional training for the middle
grades does not square with either
the research findings related to the
geiiéral qualities associated with
teacher and administrator excellence
or the particularized educational
needs of young adolescents. This
imbalance must be redressed if
renewal and reform are to occur in
middle grade education.

Based upon the growing body
of research related to teaching
excellencein general and the equally
compelling findings which underly
our convictions about the necessary
conditions for exemplary middle
grade education, we believe that the
professional preparation of middle
grade teachers should require either
K-8 or 9-12 certification plus eight
additional  semester hours of
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professional concentration leading emphases should be given 10 the
to a middle grade teaching development of knowledge and
endorsement Of other appropriatc skills essential for teacher lead-
credentialing requirement. ership in advisor—advisce programs
~ This gpecial concentration and group guidance activities of.
should address the content of the various kinds.
middle grade €O curriculurt, the | 2, Graduate level preparation
full range of dcve\opmcntal char- . . .
- . , . in pedagogxca\ studies Spé-
acteristics found 10 early adoles . .
cifically related 1O middle
cence, and 2 pbroad Tange of . .
. . . . grade curriculum and 1n-
msn'ucnonal strategies which em-

. - ; structional issues-
phasize active learning.
Major emphasis should be given

to the mastery of a repertoire: of
instructional strategies which in-
1. Graduate level preparation yolve active Jearning on the part of
which  focuses upon the all students. The middle grade core-
deve\opmental characteris- curriculum framework should re-
tics of early adolescence ceive special attention with par-
and the profcssional skills ticular focus given 10 the study of
required t0 plan and imple- issues and recommendations found
ment successful educa- elsewhere 10 this report.
tional programs for middle Teachers should demonstrate
grade students. proficiency in the use of cooperative.
learning techniques: and be able 10 al
recognize and respond t© individual
learning difficulues.
The emerging capacity’ for
abstract thought and higher order
cognitive skill development, char-
acteristic of young adolcscencc,
should be thoroughly defined. The
implications for instructional pri-
orities in specific subjects should be
understood at 2 practical level of
imp\emcmation.
Teachers ~Ust . have the
capability 10 teach reading and
writing skills as 2 logical extension
of their gpecialist or gencralist
teaching assignments. The philo-
sophy of 8 school-wide reading and
writing program throughout the

We propose that middle grade
teachers receive: -

Concepts which should receive
special attention include those
related to "human skills" including
group dynamics, motivation, the
sociology of change, systems of
reward and affirmation. group
cohesion, col\aborative planning,
the dynam'\cs of innovation, mult-
cultural and linguistic influences,
conflict resolution, peer group
relationships, and a comprehcnsivc
knowledge of the imellcctuul,
psycholog'\ca\, social, and physica\
development of young adolescents.

Teachers should develop @
broad repertoire of strategics related
to the management of complex
human rc\:nionships_approprimc to
individual classrooms a$ well as 10
an entre student body- Special




Professional Preparation .

professonal commitment that is
translated into daily instructional
activities at the classroom level.

The tension between intellectual
and academic priorities and the
emotional and social dimensions of
adolescence_should be thoroughly
explored. Teachers must emerge
from their pedagogical studies with
a clear sense of the middle grade
philosophy and a strong com-
mitment to its principles.

Special Considerations:
1. Principal endorsement.

A vparallel need exists to
strengthen the professional prep-
aration of principals assigned to the
middle grades. We believe that
they should also be required to
complete eight additional semester

Effectlve Princlpals

Eftective pnnmpals have a vision ot what a good school is and

School lmprovemant is their constant theme. . They scrutlmze
2xisting practices to assure that all actuvmes and procedures
ribut

eamlng They do this by keeping teachers' admlmstratwe chdres
nd classroom mterruptnons to a minimum.

eachmg pohcles and select textbooks. They try to develop
nny support for the school, its faculty, and its goals.

US Department of Education What Works (1986)
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hours of professional concentration
leading to a middle grade
administrative endorsement or other
appropriate credentialing require-
ment. The academic emphasis for
principals should include the same
priorities as defined for teachers but
with additional -stress on planning,
organizing, implementing (includ-
ing master scheduling), and eval-
uating middle grade educational
programs.

2. Reassignment- of teachers
and principals from K-5 or
9-12 to middle grade in-
struction.

The reassignment of teachers
and principals to grades 6-8 from
either grades K-5 or 9-12 should
occur on the basis of interest,
expertise, and commitment. Middle
grade profes§ionals should under-
stand and enjoy young adolescents.
Their training should specifically
prepare them for this level of
education. Those who are reas-
signed should either have -or seek
the middle grade endorsement or

+| other appropriate credentialing re-

quirement. Tuition assistance by
local districts to reassigned per-
sonnel is encouraged. :

3. Undergraduate field exper-
ience.

Early field experiences -should
be provided for undergraduate -
students considering middle grade
teaching as a career option. This
should be a focused, supervised
experience which develops aware-
ness of middle grade educational
philcsophy, kinowledge of student




Professional Preparation

State University (CSU) is prepared
for this change. We believe that
other public as well ag private
colleges and universities in
California which prepare teachers
will be equally supportive.

TASK FORCE RECOMMENDATIONS

N @ The State Superintendent should initiate
i appropriate action to facilitate collabora-
) tion among institutions of higher education
=3 which have professional teacher and

B administrator training programs, the Com-
mission on Teacher Credentialing, and the
State Department of Education in order to
plan and implement the steps necessary
for establishing a middle grade endorse-
ment or other appropriate credentialing
requirement for teachers and principals.
This requirement should be based upon:

D S RS ey pry T 2T
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a. satisfaction of the prerequisites for
either a K-8 or 9-12 teaching and/or
administrative certificate;. .
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b. completion of eight semester hours of
graduate study in middle grade edu-
cation with professional emphasis on
the developmental characteristics of
early adolescence, "human skills"
essential for planning effective teacher/
counselor/principal interaction with
students, teaching strategies appropri-

ate to "active learning", and comprehen-

sive understanding of the middle grade
core-curriculum framework; completion
by principals of administrative empha-
ses which include planning, organizing,
implementing (including mastery of

Continued Next Page
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RECOMMENDATIONS Continued

scheduling strategies) and evaluating
middle grade educational programs.

(2] Local school boards should amend per-
sonnel policies in order to give preference
in the assignment of teachers and prin-
cipals to grades 6-8 based upon those who
hold the proposed middle grade
endorsement or other appropriate
credentialing requirement. ~

(3] Superintendents should Initiate local

= district cooperation with institutions of
higher education in order to provide staff
development for teachers, counselors, and
principals presently assigned to grades 6-8
which emphasizes the academic content
required for middle grade endorsement or

! other appropriate credentialing

requirement.

(4] Institutions of higher education should
provide early field experience options for
undergraduate students with potential
interest in middle grade education.

e

LTI

(5) Institutions of higher education should

! more intensively recruit underrepresented
e minority students for the teaching pro-
fession. New and innovative efforts must
occur including attractive financial aid

= options for those who pursue professional
training to the level of certification. The -
identification of potential minority teachers
R should begin as early as the middle
grades. (see chapter on Student Diversity
and Underrepresented Minorities.)

Continued Next Page




Professional Preparation

RECOMMENDATIONS Continued -

The Commission on Teacher Credentialing
should review and revise credentialing
restrictions related to both elementary and
secondary certificates which currently
preclude the use of instructional strategies
appropriate for the middle grades. In
particular, since instructional configura-
tions which are designed to provide tran-
sition between self-contained classrooms
of the early elementary grades and the
single subject departmentalized structure
of high schools are strongly recommended
for grades 6-8, the Commission should
allow local districts the flexibility required
to assign either elementary or secondary
teachers to such transitional classes.
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An Invitation to Attend the

California Middle Grade Education
Symposium

January 23-24, 1987
Holiday Inn, Foster City

Co-sponsored by:

Bill Honig, State Superintendent of Public Instruction
The California League of Middle Schools -
The Association of California Schooi Administrators
The California State University
The University of the Pacific

“Caught in the Middle:
The Task of Educational Reform
for Young Adolescents in
California Schools”

Invitational

The Symposium is invitational. Team registrations are particularly encouraged.
The Task Force Report specifically recommends that every school district define
a process for reviewing and recefining middie grade policies and practices.

Superintendents are especially urged to invite those expected to play key roles
in this process including legislators, board members, central office personnel,
principals, teachers, and others. Colleges and universities are also encouraged
to send teams.




ABOUT THE
SYMPOSIUM

EVENTS

January 23, 1987
Friday

January 24, 1987
Saturday

The Symposium will address the report of the Middle Grade Task Force
commissioned by Bill Honig, State Superintendent of Public Instruction.
This report is based upon a full year of research and analysis by thirty-five
Task Force members who were supported in their efforts by six Regional
Review Panels located throughout California.

General sessions, overview sessions, and table-talks will be action ori-
ented. An intense focus will be given to the educational principles and
recommendations contained in the Task Force Report. Ample opportun-
ity will be provided for depth discussions of critical issues related to

middle grade educational reform.

The‘Repor{ is destined to become the basis for major reform efforts in
middle grade education throughout California and the nation. It has
direct implications for:

* Legislative Initiatives

* Curriculum Designs

» Instructional Practices

» Organizational Structures

* Support Services

* Teacher and Administrator Preparation
« State of the Art Middle Grade Schools

The goal of the Symposium Is to create a strong
professional commitment to the task of educational

retorm for young adolescents In California schools.

e

10:00 a.m. Registration

11:00 Keynote Address
Bill Honig '
Luncheon

- “The Task Force Report”
Gail Anderson and Bob Martin
(Co-chairpersons)

1:30 - 5:00 Overview and Table-talk Sessions
No Host Reception
6:30 Buffet Dinner

8:00 Forum
“The Dynamics of Middle Grade
Educational Reform”

8:00 a.m. Continental Breakfast

8:30 - 11:00 Overview and Table-talk Sesslons

11:00 - 12:00 Concluding General Session
"Moving Forward"




Overview
Session

Table-talk
Session

Table-talk
Session

Overview
Session

Table-talk
Session

Table-talk
Session

Curriculum and Instruction:
Achieving Academic Excellence

Core Curriculum
Knowledge
Character Development

Thinking and Communication
Leamingto Learn
Instructional Practice

Organization and Structure:
Creating New Learning
Environments

School Culture

Extracurricular and Intramural Activities
Student Accountability

Transition

» Structure

Scheduling
Assessment

Overview
Session

Table-talk
Session

Table-talk
Session

Overview
Session

Table-talk
Session

Overview
Session

Table-talk
Session

Student Potential: Realizing
the "Highest and Best"
Intellectual, Social, Emotional
and Physical Development

Academic Counseling

Equal Access

Student Diversity and
Underrepresented Minorities

At-Risk Students
Physical and Emotional
Development

Teaching and Administration:
Preparing for Exemplary
Performance

Professional Preparation

Staff Development

Leadership and Partnership:
Defining the Catalysts for
Middle Grade Educational
Reform

Parents, Communities, and School
Boards

State of the Art Middle Grade
Schools




Hot2l Reservation
California Middle Grade Education Symposium

Reservations must be received by or before January 1, 1987

Telephone reservations are accepted: (415) 570-5700
or s
Hotel reservation form should be sentdirectlyto: Holiday Inn, Foster City
P O Box 4933
1221 Chess Drive
Foster City, CA 94404

Please reserve accommodations for:

Name:

Address:

City State Zip

Telephone

Arriving via: D air D automobile

Arrival Date Departure Date

Name(s) of person(s) sharing room:

Rates: The special Symposium rate of $52.00 (plus tax ) per night (single/double occupancy ) is valid for
January 22, 23, and 24, 1987.

($12.00 extra per person for three or more occupants per room; children under 12 free)

First night's deposit or major credit card number and expiration date required; 48 hour cancellation
notice required for refund.

D My check # inthe amount of $ payable to Holiday Inn is enclosed.

E] My credit card is to be charged for this reservaton D Visa
l:] Mastercard
D American Express

My card # is Expiration Date

Signature




Individual/Team
Registration Form

California Middle Grade Education Symposium
January 23-24, 1987
Participation Is limited; early registrations are essential!

Name Position
District/Institution/Cther

Address County

City - State Zip
Business phcne  ( ) Home phone  ( )

Please check box if this Is a team reglstraﬂon and complete the followmg lm‘ormation'}f ok

‘Names of team members _Position_

r each team ___ember unlvess all team members are attendmg the same workshops; _ R &

Registration Fee:  $80.00 per person
This is a comprehensive fee for all Symposium expenses
including meals and workshop materials. (Lodging and
transportation are separate.)

Registration

Payment: D Check # inthe amount of § for_____ person(s)is enclosed.
D Purchase order for person(s) is enclosed; please invoice as shown.
D Purchase order # for ____person(s) is to be invoiced as shown below:
Authorized Signature -

Name Position

Note: checks/purchase orders are to be made outto
California League of Middle Schools

Please mail registration form and paymentto: Middle Grade Symposium
California League of Middle Schools
3838 Orange Avenue
San Diego, CA 92105




The new Holiday Inn at Foster City
is host site for the
California Middle Grade Education Symposium

January 23-24, 1987
You'll enjoy staying at the Holiday Inn, Foster City — the
unique hotel that has it all! A breathtaking atrium lobby \
with skybridges connecting the upper-level floors; inter- NP sRoee
ior waterscapes; glass elevators; and a meandering : BAY
lagoon with exotic Japanese Koi create an exciting envi- P
ronment for the Symposium.”’ SAMDERANCISED

¢ Those who are flying-in will enjoy being just 10
minutes south of the San Francisco Airport with
shuttle service available to the hotel.

* Those who are driving-in will find the San Francisco
mid-peninsula location to be easily accessible from
any direction in the Bay Area! (See map.) Parking
is available for 500 automobiles.
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Excellent Accommodations
@ FASs:lré)z‘fgLEJ\oND

» A flat rate of $52.00 plus tax is guaranteed to partici- | % = \

pants for single or double occupancy. ($12.00 extra | & g3

per person for three or more occupants; children | 5 3/ ** ! mf’ 75)

12 m ’ o NS/

under 12 free) g s “‘4 Q¢M :
* For those who wish to arrive early and/or stay over, | == ciiren |5

the special Symposuim rates apply for January 22, .

23, and 24, 1987.

» Ample accommodations are available for those with
special needs.

* Amenities include enclosed swimming pool, jacuzzi,
and sauna.

Backup Accommodations

The equally beautiful and brand new Holiday Inn at
Union City (east er:d of the San Mateo Bridge — see map)
will provide backup accommodations, if required, at the
same rate. Van service will be provided between the two
hotels.
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